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Abstract 
ESP academic writing, especially postgraduate dissertation writing, is a formidable task for Non Native Speaker (NNS) 
students. Grammaticality is one of the common challenges faced by students who turn to various strategies to compensate for 
their insufficient grammar mastery. Hence this study was firstly aimed to identify the effectiveness of these strategies across 
dissertations from these disciplines. The results revealed significant patterns across the disciplines. Furthermore a method for 
measuring grammatical complexity was offered. 
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1. Introduction 
Among various academic tasks, dissertation writing is truly proved to be one of the most difficult, especially 
for NNS students [1]. Besides the high standards required for dissertation writing [2], insufficient 
mastery of L2 grammar and vocabulary adds to the formidability of this task, which is the main reason for the 
low quality of NNS theses as compared with NS theses [3].  
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difficulties, a survey was conducted in a Malaysian state university on 100 international mast
various disciplines. The survey results firstly revealed that the major difficulty felt among the students was L2 
structure and grammar (82%) rather than vocabulary (18%). Secondly, the Introduction Chapter was found to be 
the most difficult chapter for the majority of the students (78%) in terms of writing skills. Based on the survey, 
the reasons for the difficulty of the Introduction Chapter were categorized into three groups. Firstly, the writing 
style in the Introduction was found to be quite challenging that is to say the students 
es. Secondly, according to the students, in the 
Introduction Chapter, they could not use most of the strategies used in other chapters to compensate for their 
insufficient L2 mastery; such as paraphrasing, summarizing, or copying sentences. Thirdly, for many engineering 
disciplines, the Introduction Chapter requires the most writing while the other chapters are usually filled with 
formulas and diagrams.  
This survey results provided the motivation for the present study to understand (1) the strategies taken by NNS 
master students during their thesis writing to solve L2 difficulties; and the effectiveness of these strategies, (2) 
existing measurement methods.   
2. Literature Review 
2.1 Strategies to deal with L2 difficulties  
 
By the time a dissertation is submitted it will have undergone various changes. In NNS dissertation writing, a 
large number of these changes are especially related to L2 structure and grammar trying to make it linguistically 
closer to NS writing.  
ackground agree on insufficient L2 knowledge among NNS students 
for academic writing even at PhD level. Hinkel [3] referring to the high dropout rates among foreign-born 
of even highly advanced 
(by reducing grammatical errors) their theses are of lower quality than those of NS students.  
Hence NNS students turn to 
[5;6];  [7] [8] to name a few in the 
literature. However, considering the importance and the wide range of these strategies and the broadness of 
academic texts  as none of the above-mentioned studies are on dissertation writing  the research in this area is 
quite sparse. Thus as will be discussed later, 11 strategies  ref. Table 3  were selected based on the literature, 
  
 
2.2 Determining the quality of academic texts 
 
As discussed above, grammatical features are one of the criteria to determine the quality of an academic text 
[3], and hence one of the main problems faced by NNS academic writers [9; 10; 7; 3; 8]. Most of the examiners, 
directly or indirectly, pay attention to grammatical features to evaluate the level of academic language used by 
the students, which often results in considering NNS academic texts as ill-structured and of low quality. For 
Fewer/less complex sentences, 
descriptive adjectives, passivization, nominalization, lexical variety; and more conjunctions, conversational 
 
However, despite the importance of grammar in academic writing, it seems that there are no exact criteria for 
evaluating grammaticality. For instance, how many grammatical errors should be considered as acceptable or 
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what level of grammatical complexity should be observed in a dissertation. In fact, it seems that this is a more 
subjective knowledge owned by the examiners and referees based on their expectations over years of experience.  
 not 
necessarily academic texts. The most common methods for measuring each feature in the literature are illustrated 
in Table 1:  
 
Table 1 Three grammatical features of written academic texts  
 
Feature  Measurement Methods 
Grammatical accuracy  Counting the number and types of errors 
Grammatical complexity TC/IC: ratio of total clauses to independent clauses, MW/C: mean number 
of words per clause, and  
CI: coordination index 
Grammatical variety    
 
2.2.1 Grammatical accuracy  
 
Grammatical accuracy is always the first indication of grammatical quality of a text. It even may affect other 
textual features, for instance; formal language must be grammatically correct or it will be considered as informal 
or complex language will be too ambiguous if it is not grammatically correct. Moreover, grammatical accuracy 
may force many NNS students to avoid structures such as passivization, nominalization, or complex sentences, 
which results in oversimplicity and hence a low grammatical variety and/or complexity. Thus grammatical 
accuracy can be regarded as the basic requirement in constructing high quality academic language.  
Grammatical accuracy can be measured by investigating the correct use of subject-verb-agreement, tenses, 
articles, prepositions, etc.; however, there is no special criterion for the number of grammatical errors allowed in 
a text. For instance, McGirt [9] studied grammatical errors in NNS university-level essays. He found out that 3.1 
errors per 100 words were considered acceptable, while an average of 7.2 grammatical errors per 100 words was 
assumed to be too many errors and thus given a non-passing grade.  
 
2.2.2 Grammatical complexity  
 
Written texts are generally more complex than spoken texts. However the extent of this complexity varies 
from text to text. Academic texts are also expected to have an acceptable degree of complexity that is they should 
 in creating compound sentences.  
One of the widely applied grammatical complexity measures is T-unit analysis, a T-
 
Although a T-unit analysis has many advantages in analyzing some language samples such as measuring 
-unit 
analysis and the measures based on it such as mean number of words per T-unit or mean number of clauses per 
T-
complexity measures at clause level were selected in this research.  
From among various complexity measures at clause level, three more dominant in the literature were 
compared in this study: the ratio of total clauses to independent clauses; mean number of words per clause; and 
coordination index (CI) as offered by Bardovi-Harlig [12]. 
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2.2.3 Grammatical Variety  
 
on which 
they have more mastery such as sentences with be as the main verb. Hinkel [8] found an overuse of sentences 
with be-words in NNS academic texts for their easy construction. She found out that the frequency rates of be-
copula in NNS texts were markedly higher than those in NS essays. Since the easiness of this structure might be 
the encouraging factor for its overuse replacing other structures, it is expected to find a higher use of this 
structure in NNS academic texts with lower grammatical mastery (accuracy and complexity). Thus, the frequency 
dissertation introductions across the selected disciplines were 
measured in this research to see if this feature could be used as a criterion for determining the grammatical 
quality of an academic text.   
3. Research Procedures    
This research was a cross-disciplinary study conducted in two phases. The three selected disciplines were: 
Teaching English as a Second Language (TESL), Construction Contract Management (CCM), and Chemical 
Engineering (CE) at Universiti Teknologi Malaysia (UTM). The selection of these three disciplines was 
purposive and based on their significant differences in terms of the position and role of English as a second 
language.   
TESL students are mainly English teachers or have careers related to teaching English. Thus, both the students 
and the supervisors are expected to have the highest L2 mastery and also academic writing skills seem to be 
highly valued in this discipline. CCM is another discipline that values L2 literacy due to the growing number of 
contracts between local and foreign companies. Finally, after investigating engineering dissertations, it was found 
that CE dissertations contained more language compared with other engineering disciplines. Thus, the samples 
and participants in Phase I and II were selected from these three disciplines. 
 
3.1 Phase I 
 
In Phase I of the study, which was a quantitative approach to explore common strategies taken by NNS 
blems during dissertation writing, a survey was conducted on 20 
randomly-selected students from each discipline  -
scale questionnaire to determine the importance of 11 strategies (Table 2). The respondents were asked to give a 
scale of 5 to 1 to eleven strategies based on their importance  with 5 as the most important and 1 as the least 
important. 
 
3.2 Phase II  
 
In Phase II of the study, which was a qualitative content analysis of written acade
thesis introductions were selected from the mentioned disciplines from UTM library databank all dated 2007 
based on the availability of recent theses. Each sample was subjected to grammatical analysis as illustrated in 
Table 1 (above).   
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4. Results and Discussion   
4.1 trategies to approach grammatical problems 
 
After tabulating the collected data in Phase I, Table 2 was illustrated to show the frequency of each scale (5 to 
1) given to each strategy across the three disciplines of CCM, TESL, and CE.   
        
Table 2 Frequency of the given scales to each strategy across disciplines  
 
Discipline CCM TESL CE 
Given Scales (5 to 1) 5 4 3 2 1 5 4 3 2 1 5 4 3 2 1 
 
Referring to grammar books 
Asking supervisor to introduce somebody 
Copying useful patterns in books/articles 
Learning useful patterns in articles/books 
Avoiding difficult patterns/words 
Using a pattern even if not sure it is correct    
Paying an somebody for editing     
Asking more knowledgeable peers 
Asking L2 lecturers  
Checking online sources  
2 
2 
5 
8 
3 
11 
3 
0 
14 
7 
3 
3 
3 
4 
7 
5 
6 
6 
2 
5 
5 
4 
3 
0 
3 
5 
4 
3 
4 
3 
1 
4 
2 
12 
4 
0 
3 
1 
0 
5 
3 
0 
3 
4 
0 
11 
8 
2 
7 
0 
2 
12 
0 
1 
7 
12 
7 
0 
0 
17 
3 
1 
0 
11 
6 
7 
5 
6 
1 
3 
3 
3 
3 
0 
6 
7 
9 
3 
4 
7 
1 
0 
4 
3 
3 
3 
7 
3 
0 
3 
3 
6 
0 
5 
4 
3 
0 
0 
0 
0 
0 
9 
10 
0 
5 
9 
14 
0 
0 
1 
2 
3 
7 
6 
2 
12 
5 
0 
12 
8 
5 
4 
2 
5 
6 
4 
6 
5 
3 
5 
4 
4 
4 
3 
2 
5 
6 
1 
4 
2 
2 
3 
4 
10 
5 
1 
2 
3 
1 
0 
5 
1 
2 
3 
0 
7 
5 
1 
5 
0 
6 
10 
0 
3 
4 
 
Then, the mean score for each strategy was calculated across the disciplines based on the frequency of the 
given scales as: frequency × scale ÷ 20 (total number of students from each discipline). For instance, the first 
strategy for CCM students in Table 2 shows that two out of 20 students selected the scale of 5, three students 
selected the scale of 4 for this strategy, three students gave it the scale of 3, and twelve students gave it the scale 
of 2. Thus marking would be as follows: (2×5) + (3×4) + (3×3) + (12×2) + (0×1) = 10+12+9+24+0= 55. 
Thus, the mean score for this example will be 55 ÷ 20 = 2.75. The strategies with a mean score closer to 5 are 
s less 
important. Table 3 illustrates the mean score of each strategy. 
 
Table 3 Mean score of each strategy 
 
Discipline  CCM TESL CE 
 
Referring to grammar books 
Asking supervisor to introduce somebody  
Copying useful patterns in books/articles 
Learning useful patterns in articles/books 
Avoiding difficult patterns/words  
Using a pattern even if not sure it is correct    
Paying somebody for editing     
Asking more knowledgeable peers  
Asking L2 lecturers  
Checking online sources  
2.75 
2.05 
2.9 
4.55 
2.8 
4.4 
3.15 
1.75 
4.65 
3.7 
2.6 
4.45 
3.85 
2 
1.85 
4.85 
2.7 
2.15 
1.45 
4.4 
3.95 
4.05 
2.9 
2.45 
3.4 
3.7 
2.75 
4.45 
3.15 
1.9 
4.4 
3.6 
3.15 
 
As can be seen from Table 3, CCM students highly favour asking more knowledgeable peers (4.65), copying 
 be close to 
ur avoiding difficult patterns and words (4.45), asking more knowledgeable 
peers (4.4), and copying useful patterns (3.7). However, it seems that while asking for more knowledgeable 
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 popular strategy among TESL students, they favou
(4.45), learning useful patterns (4.85), and referring to grammar books (3.85), and checking online sources 
(4.05), which were not popular with CCM and CE students. On the other hand, it seems that TESL students avoid 
copying difficult patterns (1.85) but prefer to learn them (4.85). It also seems that TESL students refer to their 
supervisors more than others when they confront language-related problems.  
It seems that there is a meaningful difference between the strategies used by TESL students and those used by 
 
 
 Skills: As stated before, TESL students come with stronger L2 background knowledge and most of them may 
be English teachers after their studies. Thus, it seems that they have developed special skills required for an 
English teacher such as using grammar books or online sources to learn and use new grammatical patterns 
while CCM/CE students seem to lack this skill.  
 Attitudes: It also seems that TESL students  besides their skills  have different attitudes towards learning 
new patterns/words since majority of them seem willing to learn new patterns/words while CCM/CE students 
seem to simply prefer to copy and paste them. Furthermore, CCM/CE students believe that after all they are 
not native speakers and far from being perfect thus a few grammatical errors are acceptable in their theses, 
while TESL students did not have this attitude. This might be due to the differences in terms of thesis 
evaluation criteria, which means that grammatical accuracy might be more emphasized by TESL supervisors 
and examiners than CCM/CE supervisors and examiners.   
  a noticeable number of TESL students seem to be willing to refer to their 
supervisors when they confront language-related problems while fewer CCM/CE students are willing to do so. 
It seems that in TESL discipline, helping 
concerns than in CCM/CE disciplines regardless of the reason. However, asking for the peer feedback and L2 
ents.  
 
insufficient mastery, Phase II was focused on the three following grammatical features as previously illustrated in 
Table 1.   
 
4.2 Grammatical accuracy 
 
At this level, each text was analyzed and each grammatical error found in the text was listed. Then, the errors 
were grouped and labelled. Labelling was merely based on the existing errors and new labels were added only 
when new types of grammatical errors were identified. Table 4 illustrates the extracted grammatical errors.  
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Table 4 Grammatical error types  
 
Code Grammatical error type 
Pl/sing 
Art. 
 
SVA 
Prep. 
Time 
Tense 
Lex. wrds 
Gram. wrds 
Wrong usage of plural and singular nouns 
Wrong usage of article a(n)/the 
 
Subject-Verb-Agreement 
Preposition 
Time 
Tense  
Wrong/ missing lexical words  
Wrong/missing grammatical words 
 
Four important notes need to be mentioned here,  
 
(1) Each grammatical violation was counted no matter whether it was a mistake or an error, or whether it 
happened only once or based on a repeated pattern.  
 
(2) Some sentences contained more than one grammatical error, each of which was considered separately. 
Thus, the measuring unit was ungrammatical cases at word level, not sentences. For instance, the following 
sentence taken from one of the CE samples: 
 
resistant to thermal and chemical influences.  
 
was evaluated as follows: 
 
in [on=preposition] findings [=tense] 
[an=article] inorganic material that [is=missing]  
 
(3) Few errors could be placed under two different categories. For instance, in the following sentence from a 
TESL sample, there seems to be two violations which are singular/plural noun as well as SVA.   
 
teacher are  
 
Since it seems that only interviews with the authors could clarify this ambiguity, and the authors were not 
available, these errors were classified under both types. 
 
(4) Error analysis in this research was only at word level, and errors at sentence or clause levels such as 
were categorized under the above-mentioned error types based on the nature of the error.   
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Table 5 Grammatical errors frequency across the three disciplines 
  
Discipline  CCM  TESL CE 
Thesis No. T1 T2 T3 T4 T5 T6 T7 T8 T9 
Number of words 2218 3290 3195 794 2727 2550 1490 772 1818 
Pl/sing 
Gram. wrds 
Tense  
Time 
SVA 
Art. 
Lex. wrds 
Prep. 
 
25 
13 
2 
9 
8 
10 
7 
5 
0 
14 
12 
7 
5 
9 
8 
5 
4 
3 
3 
9 
5 
10 
2 
3 
1 
2 
4 
0 
1 
1 
0 
0 
0 
2 
0 
0 
8 
8 
5 
0 
1 
3 
8 
1 
1 
0 
0 
3 
3 
0 
0 
0 
2 
0 
8 
8 
15 
1 
7 
4 
2 
9 
0 
0 
1 
8 
2 
0 
1 
0 
1 
0 
7 
2 
4 
3 
5 
2 
2 
2 
0 
Total errors 79 67 39 4 35 8 54 13 27 
 
As can be seen from Table 5, the most frequent error type in all disciplines was wrong usage of plural and 
was the least frequent error with 8 cases in all samples.   
Next, since the number of errors seems to be influenced b
hundred words in each text as presented in Table 6. 
  
Table 6 The ratio of errors to total number of words in percentage  
 
Discipline CCM  TESL CE 
Thesis No. T1 T2 T3 Total T4 T5 T6 Total T7 T8 T9 Total 
Average No. of 
errors % 
3.56 2.03 1.22 2.12 0.5 1.28 0.31 0.72 3.62 1.68 1.48 2.3 
 
As can be seen from Table 6, in CE theses there are respectively 3.62, 1.68 and 1.48 grammatical errors per 
100 words, which on the average contain the most errors of the three disciplines that is 2.3 errors per 100 words. 
CE theses are followed by CCM theses which with 3.52, 2.03, and 1.22 errors per 100 words, with an average of 
2.12 errors which seems to be insignificantly lower than that of CE theses. However, TESL theses contain the 
least number of errors with respectively 0.5, 1.28, and 0.31 errors per 100 words as well as an average of 0.72 
errors per 100 words which is significantly lower than CCM and CE theses.  
 
4.3 Grammatical complexity  
 
Grammatical complexity in this research was measured applying the three measurement methods at clause 
C: mean number of words per clause, and CI: 
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Table 7 Grammatical/syntactic complexity of the introduction chapters  
 
Field of study CCM TESL CE 
Thesis  T1 T2 T3 T4 T5 T6 T7 T8 T9 
Words 
Sentences 
Independent Clauses 
Dependent Clauses  
2218 
93 
105 
65 
3290 
125 
141 
89 
3195 
129 
140 
96 
794 
38 
40 
31 
2727 
115 
122 
96 
2550 
109 
114 
125 
1490 
62 
71 
37 
772 
31 
38 
21 
1818 
75 
79 
35 
TC/IC 1.61 1.63 1.68 1.77 1.78 2.09 1.52 1.55 1.44 
CI % 15.58 14.28 10.28 6.06 6.79 3.84 18.36 25 7.69 
MW/C 13.04 14.30 13.53 11.18 12.50 10.66 13.79 13.08 15.94 
*Offered TC/IC 1.17 1.18 1.22 1.30 1.31 1.61 1.08 1.14 0.96 
 
Firstly, TC/IC shows the degree of syntactic complexity achieved as the ratio of subordination. TC/IC is 
calculated as . As can be seen from 
Table 7, TC/IC seems to be ranging from 1.44 to 1.55 for CE theses; from 1.61 to 1.68 for CCM theses, and from 
1.77 to 2.09 for TESL theses. On the average, in TESL theses there are more subordinations than other theses 
which results in more complex sentence structures, followed by CCM and CE theses. T6 with the highest ratio of 
2.09 thus seems to contain the most complex, while T9 with the lowest ratio of 1.44 seems to contain the least 
complex sentence structures.   
Secondly, Coordination Index (CI) shows the degree of coordination usage to combine ideas (Bardovi-Harlig 
[12]). Thus a negative correlation is expected between CI and TC/IC that is to say usually when there is higher 
knowledge. As can be seen in Table 7, the results highly support our expectation. However, there is one 
exception that is T9 with a low TC/IC also shows a noticeably low CI.  
Thirdly, mean number of words per clause (MW/C) was calculated. As can be seen from table 7, CE theses 
have the most number of words per clause or the longest clauses while TESL theses have the fewest number of 
words per clause or the shortest clauses. This finding seems to support the findings of the ratio of total clauses to 
independent clauses (TC/IC) since an increase in the number of clauses results in a fewer number of words per 
clause or shorter clauses, which explains well why T6 has the shortest clauses while T9 has the longest clauses.  
However, by reviewing all of the items in Table 7, it can be discussed that these methods are not exact enough 
to reflect the true grammatical complexity level of a text.  
Firstly, MW/C represents mean number of words per clause which is more general and does not show any 
difference between independent and dependent clauses which are definitely of different complexity values. 
Secondly, coordination index merely shows the number of coordination in a text without considering the number 
of sentences as will be discussed below.  
Classifying all clauses as dependent (subordinate) and independent (either main or coordinate), and 
considering that each sentence is composed of one main clause and a number of subordinate and/or coordinate 
clauses, CI can be rephrased as follows:  
 
CI= coordinate clauses ÷ (total clauses)   coordinate clauses   (subordinate + coordinate + main) - main 
 
As can be seen here, by deleting the number of sentences and hence main clauses, CI does not reveal the true 
complexity level, since a larger number of main clauses (e.g. simple sentences) would result in lower structural 
complexity.     
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TC/IC can be rephrased as: 
  
TC/IC= total cl  main + coordinate + subordinate  (main + coordinate) 
 
As can be seen here the number of the sentences is taken into account indicating that using more main clauses 
results in lowering complexity while using more subordinate clauses results in increasing complexity. However, 
coordinate ; while they are both 
independent clauses, they are of different complexity values.  Hence, the following formula was offered to 
measure complexity level: 
 
TC/IC=  (1 2 main + coordinate) + subordinate  (main + coordinate) 
 
which are as distinguishing as TC/IC.   
  
4.4 Grammatical variety  
 
As discussed before, in order to identify grammatical variety in this research the application of  as the 
verb was counted. Then the ratio of these clauses to total number of clauses was calculated to find out which 
ndependent 
clauses was also counted to find out whether there was any difference across the disciplines in this regard. Then 
the findings were tabulated as illustrated in Table 8.  
 
 
 
Field of study CCM TESL CE 
Thesis No.  T1 T2 T3 T4 T5 T6 T7 T8 T9 
 
 
(c) Total No. of Clauses 
42 
25 
170 
63 
44 
230 
61 
35 
236 
19 
15 
71 
30 
27 
218 
51 
33 
239 
25 
22 
108 
11 
7 
59 
24 
17 
114 
a ÷ c × 100  24.7 27.4 25.8 26.8 13.8 21.3 23.1 18.6 21 
b ÷ a × 100  59.5 69.8 57.3 78.9 90 64.7 88 63.6 70.8 
 
The following findings can be implied from Table 8:  
 
the disciplines, since both the highest and the lowest numbers belong to TESL theses, which are T5 with 26.8% 
 
b
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5.  Summary 
 
The results and discussion in Phase II can be summarized as follows: 
 
 Grammatical accuracy: TESL students seem to have significantly fewer errors than CCM and CE students. 
As discussed in Phase 1, this might be due to either their higher language mastery or skills and attitudes. 
However, some types of grammatical errors seem to be more common in all disciplines such as 
 
 Grammatical complexity: the ratio of total clauses to 
 was found to be the most appropriate method to measure grammatical complexity while 
CI and MW/C had limitations. However one modification was offered to make TC/IC more distinguishing by 
giving a lower value to main clauses. The findings revealed that TESL theses have the highest grammatical 
complexity, followed by CCM and finally CE theses. Thus, the results support the results achieved from 
grammatical accuracy.   
 Grammatical variety:  is one of the simplest structures overused by NNS students 
(Hinkel [8]), thus an overuse of this pattern was expected by weaker students (CCM and CE students) as an 
avoidance strategy (Phase 1). However, the results did not support this hypothesis since both the highest and 
the lowest numbers belong to TESL theses and no patterns were revealed across disciplines. Thus it can be 
unawareness of preferred structures in academic writing not the simplicity of this structure.  
6. Conclusions and Teaching Implications  
As the findings in Phase I revealed there are distinguishing patterns between successful writers (TESL 
students) and unsuccessful writers (CCM and CE students) in terms of the strategies they use to deal with their 
L2 difficulties. Considering these patterns the following recommendations are made:  
Firstly, students need to be taught special skills such as using grammar books and online sources to deal with 
their own language-related difficulties. Familiarizing the students with such skills will enable them to solve many 
of their language difficulties independently rather than depending on others to edit their texts for them.  
appropriate materials and learning environment, effective learning will not take place if the students have wrong 
attitude towards academic language. Thus, they should be aware of the importance of high quality academic 
language which cannot be simply achieved by copying phrases from other sources.  
Thirdly, even though some students have some skills and knowledge to deal with their academic language 
difficulties, they still require some assistance from language experts. It seems that, unlike TESL students, CCM 
and CE students did not receive sufficient assistance from their supervisors in terms of their second language 
difficulties and refer to language lecturers instead. Hence, it can be recommended to give each student the 
opportunity of having one language counsellor/supervisor besides subject matter supervisor. Language supervisor 
can provide assistance and consultation in terms of language difficulties and the quality of academic writing, 
while subject matter supervisor can provide consultation and assistance in terms of the content of the theses. 
Based on the findings in Phase II, the following grammatical features need to be observed in NNS academic 
writing:   
The first feature which needs to be observed in all academic texts is grammatical accuracy, since lack of 
theses lack sufficient grammatical accuracy to be considered as a high quality academic text.   
The second feature is appropriate grammatical complexity. Although academic texts must be straightforward 
and well-structured, they must not contain either too simple or too complicated structures. Presenting ideas in 
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only simple or compound sentences will result in oversimplicity, while using only too complex sentences will 
coordination.  
The third feature to be observed in academic texts is structural variety, which means applying a wide range of 
structures rather than sticking to the same structure throughout the text.  Lack of structural variety will bring 
about a monotonous tone of writing. However using a combination of various structures will not simply create a 
high quality academic language, but having knowledge of the frequency of these structures as used in NS 
academic writing is also required for NNS students to produce high quality academic texts.  
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